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SESSION ONE: CONCEPT MAPPING 
 

Materials: 

• White board 

• White board markers 

• White board eraser 

• Funny whistle/bell 

• Balloons 

• Name tags 

• Blue tac 

• Facilitator note book  

• Demographic cards (prepared in consultation with schools) 

• Blank A4 paper 

• 5 small tarpaulins 

• 40 small prizes (e.g. balls, hats, books, stationery supplies) 

• 10 packs each containing: 

o A full set of colourful felt tip markers 

o Pens 

o Post it notes in 5 different bright colours 

o Sheets of large butchers paper 

• Charades cards (back up games) 

• Boom speaker (back up games) 

• Yarn (back up games) 

 

Set up: Both Session 1 and Session 2 are to occur on separate days. Each session is to be the duration 

of approx. 2 – 2.5 hours, in accordance with the needs and preferences of participating schools. 

(Note the timings indicated in the headings included in this protocol are for 2 hour sessions allowing 

5 minutes at the beginning and end of the session as leeway). In the appendix are a list of games 

that can be played with the children if extra time needs to be filled by the facilitator at the end of 

the session. Because these games can be quite loud, it is preferable for the session to be held in the 

school hall or in a large classroom away from other usual classes. The room should be cleared of 

furniture and only contain open space, a clean floor and a whiteboard. 

 

A note on timing: The aim of Session 1 is to gain insight into children’s perceptions and ideas around 

health and neighbourhoods. It is therefore important that the timing of the sessions be flexible. It is 

more important for children engage meaningfully with the activities and be given opportunity to 

voice their opinions and thoughts than to complete all the scheduled activities within the session 

timeframe. Some schools may complete all activities well ahead of the time allotted for each activity. 

In this case, in order to maintain enthusiasm and momentum timing can be reduced - this is why the 

back up games have been included for use at the end of the session. It is also possible some schools, 

will take much longer to complete each activity than the allotted time. It is ok if not all schools 

complete all activities. Facilitators are to carefully document any changes to scheduled timings, 

including the reasons for the change in the facilitator notebook. 

For schools where Activity 5: Application is not completed, this will occur at the beginning of Session 

Two. 

 

Research note: All facilitators are to be familiar with this session guide in full. Prior to the session 

facilitators should adjust the time guides for each activity in Session 1 depending on the time 
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allocated by each school and document it in the facilitator note book, however, note that this is 

flexible. 

 

One facilitator leads the session and gives the primary direction to the group for each activity. The 

second facilitator is responsible for the facilitator note book, careful observation of the group for 

group dynamics, power and participation, and assisting with prompting students in Activity Two and 

Activity Three. Depending on the numbers of children participating in each session additional 

facilitators may be required, both to control group dynamics and assist with scribing in the concept 

mapping activities. To ensure continuity in delivery appoint one lead facilitator for all sessions. This 

will be Dr Victoria Egli. 

 

The following articles should be read by all facilitators prior to running the sessions: 

Fook, J., & Gardner, F. (2007). Chapter 10: Using Critical Reflection in Research and Evaluation. 

Practising critical reflection: A resource handbook: A handbook: McGraw-Hill Education (UK). 

Van Mechelen, M., Gielen, M., Laenen, A., & Zaman, B. (2014, June). Exploring challenging group 

dynamics in participatory design with children. In Proceedings of the 2014 conference on 

Interaction design and children (pp. 269-272). ACM.  

Novak, J. D. (2010). Learning, creating, and using knowledge: Concept maps as facilitative tools in 

schools and corporations. Routledge.  

Egli, V., Villanueva, K., Donnellan, N., Mackay, L., Forsyth, E., Zinn, C., ... & Smith, M. (2019). 

Understanding children’s neighbourhood destinations: presenting the Kids-PoND 

framework. Children's Geographies, 1-15. 
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Activity 1: Getting to know the students (20 min) 
 

Goal: Through playing fun, active games, the group gets used to working together in teams and 

listening to the facilitators for direction and instruction. Rapport is developed. The active component 

will help to let off excitement/energy about being outside of the usual classroom setting. People 

Bingo will introduce concepts relating to health and neighbourhoods, as well as get students thinking 

about themselves and others. Facilitators may use the funny whistle/bell or music playing through 

the Boom speaker to get the groups attention in noisy/rowdy groups. 

 

Overview: Play the following two games. 

 

Tarp Flip: 

1. Spread a few tarpaulins on the floor. 

2. Get groups of students to stand on them.  

3. They have to flip the tarp completely over without stepping off of it. For older students, 

place more people on smaller tarps gradually increasing difficulty with teams eliminated as 

the last to finish, rather than first finished wins. 

 

Neighbourhood People Bingo:  

1. Give every student the worksheet and a pen (see appendix). 

2.  Read aloud the written instructions.  

 

Research note: Facilitators should watch and identify students who are leaders and identify students 

who may need more prompting to ensure their voice is also heard in the activity. Decide if groups 

need to be rearranged for the next activity, or if the groups on the tarp are working well then use 

these as the groups for the proceeding concept mapping activity. If it is necessary to rearrange 

groups, do so by asking students to form a line and counting off each child number 1-6 repeated, (to 

create approximate groups of 5), then form groups by number. 
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Activity 2: Concept mapping 1, health (35 min) 
 

Goal: Gain an understanding of what “health” means to children. 

 

Step 1. Setting up/Preparation: Divide students into small groups of 4-6 students. Provide each group 

with a set of materials and ask them to come up with a team name (this gets students used to 

working together as a team). Go around the room and share the team names. Ask students to write 

their team name in the top right corner of the large sheet of butchers paper. Tell teams that what 

they have created at the end of this session they will present to the larger group at the end of the 

activity. 

 

While this is happening, the facilitator writes the focus question in large font on the whiteboard, 

“What does ‘health’ mean to you?” 

 

Ask students to write words or draw symbols for each of the possible statements they can think of 

that might be included in their meaning of health. Demonstrate by asking for 4-5 examples from the 

large group, write them in big black marker on a large post it note, and list them on the whiteboard 

neatly in table format. Remind students there are no right or wrong answers, we just genuinely want 

to know what they think. 

The following prompting questions are to be used to ensure children think holistically about “health” 

not just the absence of sickness or infirmary.  

 

Prompting questions: 

• What does life feel like when things are ‘good?’   

• What sorts of things are you doing?  

• What can you hear?  

• What can you smell?  

• What are you eating (can you eat those things all the time? How do they make you feel?)?  

• Where the sorts of things/activities make you feel good?  

• Who are you with?  

• What are your family like when things are good?  

• What makes you feel proud of who you are? 
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Step 2. Generation: Give students time to do this in groups. Remind them to think holistically about 

all the different possible things that health could mean for them using the prompting questions 

above, and to list everything they can think of even wacky ideas. Aim for quantity. Facilitators are to 

move around the room assisting teams who appear slow to be getting started, or who may need the 

instructions explained differently. Facilitators are to also observe team dynamics and sit with the 

team (at their level) observing, and perhaps prompting quieter students “what do you think?” to 

ensure everyone in the team provides input to generate ideas. 

 

 

 

Step 3. Structuring/Sorting: Ask teams to sort their items so they are grouped together in a way that 

makes sense for them. Demonstrate on the whiteboard by grouping “kai”, “fruit” and “veggies” 

together (5-10 min). Facilitators are to move around the room and assist teams that are lagging with 

prompting questions e.g. “What do you think goes together?”, “What else can you see that might go 

with X?”. 
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Step 4. Representation: Write the word “Health” in whiteboard marker at the top of the board. Put a 

box around it. Ask teams to create a diagram on their piece of butcher paper that connects all the 

items on their post-its. Demonstrate by linking health – kai – fruit and vegies, and adding the 

prepositions, eating, every day, snack fruit. Remind the group that there is no right or wrong answer. 

Demonstrate that you could link health -kai-fruit and veggies with the prepositions “fresh” and 

“green” veggies too. 

 

Give groups lots of time to do this, remind the group that there is no right or wrong answer, we just 

genuinely want to know what health means to them.  

 
 

Step 5. Interpretation: Appoint a group scribe, (depending on the handwriting and literacy levels of 

the team this could also be a facilitator). Ask students to come up with a set of statements that 

summarise what health means to their team and write them on the butchers’ paper around their 

concept map. Give out extra paper if necessary. Demonstrate how these statements could be 

written using the example on the board, e.g. “to me health means eating kai that includes green 

veggies and fresh fruit”. 

 

Teams who finish quickly should be encouraged to draw what health means to them on the 

butchers’ paper, to illustrate it like a poster, therefore providing more detail than single words on 

post it notes alone. 
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Step 6. Presentation: One by one, teams bring their concept maps and statements to the front of the 

room to present to the group. The students are encouraged to ask questions of the teams, such as:  

• “Why did you do it that way?”  

• “Can you give me an example of what that looks like in your everyday life?”  

• “How come you grouped X and Y together?”  

 

If the group is hesitant to ask questions this can come from the facilitator – (Note, the facilitator is to 

sit on the floor at the level of the other students to do this to make the questions less threatening 

and influence power in the direction of the presenting teams). The second facilitator takes detailed 

notes during the presentations including, main points, questions asked and responses. At the end of 

each presentation the butcher’s paper is collected by the facilitator. 

 

Outcome: 6-8 small group concept maps on what health means to these children. 
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Activity 3: Concept mapping 2, neighbourhood (30 min) 
 

Goal: Gain an understanding of neighbourhood and community assets children draw on to promote 

their/and others health. 

 

Step 1. Setting up/Preparation: This activity occurs in the same teams, or new teams if group 

dynamics appear to be unconducive to successful completion of the activity. Facilitator is to 

document in the notebook if new teams are created. 

 

The facilitator clears the old white board and writes the two new focus questions in large font on the 

whiteboard: 

“How does your neighbourhood help you and others to be healthy?” 

and 

“How does your community help you and others to be healthy?” 

 

Facilitators are to use the same prompting questions from the previous exercise to help students 

think holistically about their responses. 

 

Prompting questions: 

• What does life feel like when things are ‘good?’   

• What sorts of things are you doing?  

• What can you hear?  

• What can you smell?  

• What are you eating (can you eat those things all the time? How do they make you feel?)?  

• Where the sorts of things/activities make you feel good?  

• Who are you with?  

• What are your family like when things are good?  

• What makes you feel proud of who you are? 

 

 

Step 2. Generation: As per the previous activity, ask students to write words or draw symbols for 

each of the possible statements they can think of that might be included in their answer to the focus 

question. Demonstrate by asking for 4-5 examples from the large group, write them in big black 

marker on a large post it note, and list them on the whiteboard neatly in table format. Remind 

students there are no right or wrong answers, we just genuinely want to know what they think, and 

to go for quantity.  

 

Give students time to do this in their teams. Remind them to think holistically about all the different  

possible things that could be included in community/neighbourhoods to help them and others to be 

healthy. Facilitators are to move around the room assisting and prompting as per Activity 2. 

Facilitator two is to note the examples generated by the class in the note book. 

 

Step 3. Structuring/ Sorting: Ask teams to sort their items so they are grouped together in a way that 

makes sense for them. Demonstrate on the whiteboard if needed with examples generated by the 

larger group. Facilitators are to move around the room and assist teams that are lagging with 

prompting questions e.g. “What do you think goes together?”, “What else can you see that might go 

with X?”.  

 

Step 4. Representation: Write the words “Healthy neighbourhood” in whiteboard marker at the top 

of the board. Put a box around it. Ask teams to create a diagram on their piece of butcher paper that 

connects all the items on their post-its, just like they did in the previous activity. A demonstration 
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should not be required. Remind that there is no right or wrong answer, we just want to know what a 

healthy neighbourhood means to them.  

 

Step 5. Interpretation: Appoint a group scribe, this could also be a facilitator. Ask students to come 

up with a set of statements that summarise what a healthy neighbourhood means to their team and 

write them on the butchers paper, give out extra paper if necessary. A demonstration should not be 

necessary. 

 

Teams who finish quickly should be encouraged to draw around the butchers’ paper, to illustrate it 

like a poster, therefore providing more detail than post it notes with single words alone. 

 

Step 6. Presentation: Bring all teams back together and sit in a circle. Ask for teams to volunteer to 

present their results. One facilitator can ask for definitions or further explanation of points if 

needed, the second facilitator takes detailed notes during the presentations including, main points, 

questions asked and responses. At the end of each presentation the butcher’s paper is collected by 

the facilitator. 

 

Outcome: 6-8 small group concept maps on what a healthy neighbourhood means to children. 
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Activity 4: Priorities for a healthy neighbourhood (20 min) 

 

Overview: The statements created in Activities 2 and 3 are then voted on by the students using the 

balloon game to determine varying levels of importance of each healthy neighbourhood item to the 

group.  

 

Goal: To quantify which of the concepts of a healthy neighbourhood children prefer. 

 

Step 1. Setting up/ Preparation:  Each child is given a balloon and asked to blow it up and stand in a 

circle in the middle of the room. Facilitators assist students to blow and tie up the balloons. 

Facilitators also take 4 concepts of a healthy neighbourhood determined in the previous activity and 

write each one on a piece of butchers’ paper and using blue tac stick one in each corner of the room.  

 

Step 2. Student Instructions: The facilitator is to convey the following information. 

 

You told us that these 4 things make neighbourhoods healthy for you and others in your community. 

You each have a balloon, and that is your vote, so what I want you to do is place your balloon in the 

one corner of the room where you think that item has the most importance. The only catch is, you 

can’t walk, and you can’t use your hands (in a really small room - or feet). 

 

Step 3. Voting Chaos: While children crawl, kick and blow their balloon into the corners of the room 

one facilitator prepares the next 4 things on butchers’ paper. 

 

Step 4. Results: When everyone has finished a final tally is made. One facilitator notes results in the 

note book and by taking pictures on their device. 

 

Step 5. Interpretation: Bring the group back together in a circle for a group discussion. Ask the group 

to comment on the results. The following questions should be used as a guide:  

• “Did you expect that overall result for the group? 

• “Was anyone surprised by the findings?”, “Why/Why not? ”,  

• “Who voted for X… raise your hands?” How come you voted for X?” and  

• “Why did no one vote for Y?”  

The lead facilitator guides discussion the other facilitator notes down responses in the note book. 

 

Step 6. Repeat: Repeat the game for the next set of 4 items. Then again for comparing the winners of 

the different set of items. Repeat discussion questions to gather meaning from the group voting and 

note down responses.  

 

Step 7. Pack up: Put all the balloons to the side of the room away from the group so as to not be 

distracting for the next activity. (If the group finishes early these balloons can be used in a quick 

game of ankle Balloon Pop. For groups who are difficult to settle reminding them to pay attention 

for the next Activity because there is a fun game afterwards as a reward. This can help with group 

dynamics and maintaining group attention for the next Activity.) 

 

Outcome: Children vote or rank the things in their neighbourhood that make them and others 

healthy. 

 

Research Notes: It can be difficult to keep track of floating balloons so accurate notetaking and 

counting by the facilitator at the end of each voting session is essential. Appointing one child per to 

tally the total number of balloons can help, as can setting up the tally chart in the notebook ahead of 

time. 
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Activity 5: Application (10 min) 
 

Goal: To determine if and how children want to share their messages about health and what 

contributes to a healthy neighbourhood with policy makers and practitioners. 

 

Step 1. Instructions: Bring the group back together and the facilitator reminds children that their 

experiences and opinions are important. “We have also had lots of fun today and we would like to 

come back. But when we come back, we don’t want to make any more diagrams, what we want to 

do is help you share your ideas on neighbourhoods and health.” 

 

“We think it would be good to share your ideas about health and neighbourhoods with policy 

makers and practitioners. That is: the people who make decisions about how your neighbourhoods 

are designed. Your thoughts and ideas are important to share with these people, to make sure our 

neighbourhoods are well designed and healthy.” 

 

Step 2. Generation: Facilitator to ask:  

“How would you like to share your information with people that make decisions about your 

neighbourhood?” 

 

Ask children to list all the possible ways they think they could do this and the lead facilitator writes 

them on the board. The second facilitator writes each suggestion on a piece of A4 paper. 

 

Examples may include “make a video”, “make a poster”, “make a presentation”, “write a picture 

book”. 

 

Step 3. Voting again: Hand out the demographic cards, one for each student. Ask students to fill 

them in individually. 

 

By the door, facilitators place A4 pieces of paper with the student suggestions on them. 

 

Step 4. Thank you and Exit: Thank students for their time, tell them the session is almost over, but as 

they leave to go back to class (or before they go to get a balloon to play the balloon game) ask them 

to place their demographic card face down on the A4 piece of paper for the way to share these 

messages that they would most like to do when we come back. Read out all the options again to 

allow students to consider their vote. Facilitators are to also include the option, “not share 

anything”. 

 

Ask students to form a line, to get ready to exit the room and go back to class. 

 

Thank them again for their input, give them a piece of paper with the details for he next session on it 

and for sharing their thoughts and experiences. Students exit and place demographic card, face 

down on A4 paper they leave. 
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Researcher Task 6: Researcher reflection  
 

Procedure:  Following the student session, preferably the following day. The facilitators individually 

sit in a quiet space and either write or audio/video record a journal entry for that day. This journal 

entry is to be free to capture top of mind thoughts and perspectives of the individual researchers 

who were involved as facilitators in the student session. 

 

Additionally, the questions by Fook and Gardener (2007) to aid critical reflective practice in research 

are to be used. These are: 

• What did I do? 

o What happened? 

o What worked? – and what does ‘worked’ mean? 

o What didn’t work – and what does that mean? 

• What were the different perspectives? What range of views were there about what 

worked and what didn’t?; are there any missing perspectives? 

• How did I/others, influence the situation? 

o My and others’ perceptions 

o My/others’ assumptions and values 

o My/others’ presence and actions 

• What was my influence of power? 

• What does my experience imply about:  

o My theories of practice – espoused theory and theory in action* 

o Other theory that I would find useful 

o Theories of practice that I would want to use 

o Theories of practice that other people use 

o New theory that I want to develop? 

• How can I try out my new theory? 

 

*For further reading on theories of practice these references may be helpful to facilitators: 

Smith, L. T. (2013). Decolonizing methodologies: Research and indigenous peoples. Zed Books. New 

Zealand 

Darbyshire, P., MacDougall, C., & Schiller, W. (2005). Multiple methods in qualitative research with 

children: more insight or just more?. Qualitative research, 5(4), 417-436. 

DiClemente, R. J., Crosby, R. A., & Kegler, M. C. (2002). Emerging theories in health promotion 

practice and research: Strategies for improving public health (Vol. 15). John Wiley & Sons. 

Maller, C. J. (2015). Understanding health through social practices: performance and materiality in 

everyday life. Sociology of Health & Illness, 37(1), 52-66. 

 

Reflection on group dynamics as described by Van Mechelen, Gielen, Laenen, & Zaman, 2014, 

including what occurred and how this may impact the findings could also be completed. The journal 

entry is to be dated and saved on the shared drive, accessible only to researchers. No names or 

other identifying information of participants is to be included in the journal entry. 
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Researcher Task 7: Researcher preparation  
 

Prior to the next session the researchers are to complete the following tasks 

1. Photograph all student concept maps and save the photos on the shared drive. 

2. Transcribe the notebook entries into a word document and save on the shared drive.  

3. Enter all quantitative data into the database on the shared drive. 

4. Create a table and accompanying bar chart showing results from Activity 4. Save these in the 

shared drive. 

5. On 2 large sheets of butchers paper, draw/paint the bar chart showing the results Activity 4. This 

will be used in Session 2, Activity 2. 

6. On another 2 large sheets of butchers paper, draw/paint an announcement of the winner of the 

how to share messages from last session. For example,  

 

 

 

 

 

 

 

 

 

 

 

7. This will be used in Session 2, Activity 2.  

8. Prepare Session 2, Activity 3 Lesson Plan (see page X) as per results of Session 1, Activity 5 for 

each school. 

9. Gather all materials and conduct any other preparation for Session 2.  

10. Ensure reflection exercise is completed. 

 

  

And the winner is….. 

making a video 
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Research Note: Activity 

one is a game that uses 

blocks which have been 

made in advance by 

facilitators. These blocks 

are to be made using 

wooden A,B,C blocks (see 

example top right) and 

on each side items from 

the Kids PoND framework 

for understanding 

children’s neighbourhood 

destinations (Egli et al, 

2019) (see right) will be 

attached to the sides 

using a combination of 

both images and words. 

It is important that all 

facilitators practice 

playing the game in 

advance of the session 

with friends or 

colleagues, so that they 

are familiar with the 

game as they will need to 

demonstrate it. 
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Activity 1: Neighbourhood block stories (15 min) 
 

Goal: To have fun and gently reminding students of the concepts from last session 

(neighbourhoods). 

 

Step 1. Setting up/Preparation: Divide the group into teams of 4-6 students (either the same or 

different from last session depending on attendance and group dynamics), and ask them to sit on 

the floor in a circle. Each group is given a set of neighbourhood block stories blocks and an egg timer.  

 

Step 2. Instructions: Each block has a neighbourhood item on it and the person who rolls the dice, 

whatever side the 5 blocks land on, has to tell a short story that incorporates all of the items that 

show facing up. Demonstrate, so if the blocks in my hand land on: bike, litter, jump, shopping and 

cousin. Then my storey might go something like “Once upon a time, DJ Frog was out shopping she 

saw her cousin riding their bike in the car park. DJ Frog’s cousin was doing jumps and tricks on his 

bike. And DJ Frog thought her Cousin looked really cool, but then she saw her Cousin litter and throw 

their take-away rubbish on the ground. DJ Frog thought this was really uncool, and went over to 

them to sing them a rap song he made about not littering. Mmm cha, yeah, don’t litter, mmm cha ” 

Then pass the blocks onto the next person. It’s ok to be silly and a bit creative, but you have to use 

the items that show up on the dice, and the story has to be finished in one minute - by the time the 

timer goes off. Once everyone in your team has had a turn put your hands up and we (the 

facilitators) will come over to hear the favourite stories from each team. 

 

Step 3. Play: Both facilitators walk around the teams, participating as necessary. It is supposed to be 

a fun activity and useful for synthesising and remembering concepts, not a research activity. 

 

Step 4. Pack up: Ask for one member of each team to collect all the blocks and the egg timer and 

bring them to the front of the room. Then ask everyone to sit back in the middle of the room ready 

for the next activity. 
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Activity 2: Recap, and presentation of results from last session (10 min) 
 

Step 1. Setting up: Remind students of the concept maps they made last time (see wall), and present 

the results of the balloon voting using graphs drawn on butchers paper (prepared prior to this 

session). 

 

Facilitators are to write up the top key messages from last session on the whiteboard (leave these in 

place for the next activity). 

 

Step 2: Discussion: Ask students if they have had any thoughts about this since the last session? And 

if they were to vote again now would they vote differently? Why or why not? Ask students if they 

are excited about getting to share the statements they came up with policy makers and practitioners 

and what do they hope to get out of this session, then move quickly into Activity 3.  
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Activity 3: Co-create final dissemination material (90 min) 
 

Step 1. The big reveal: Ask students to guess how they think we are going to co-create these 

messages today? Reveal the “wining method” by asking the students to make a drum roll by slapping 

their hands on the floor and ask for a volunteer to remove the sheet. 

 

The likely options are: 

• Video 

• Speech/Song 

• Poster 

 

If students decide on another type of dissemination mode than those listed above that should be 

written up step by step and all necessary materials acquired by the facilitators prior to Session 2.   

 

 

A note on timing: This session must be completed within the session. The role of facilitators in this 

session is to ensure dissemination items are completed, so particular attention should be paid to 

prompting groups on timing and reinforcing that what is produced does not have to be perfect.  

Priority number 1 is student wellbeing. Therefore, if one group is likely not to finish and it would be 

potentially detrimental to the student to rush them or push them to finish then it is important that 

students not feel rushed. An incomplete dissemination item is ok. Remind students that they can 

take the items/materials home with them to finish if necessary. Detailed notes on this should be 

documented in the facilitator notebook. 

 

Video 

Step 2: Form groups of 5 – 6 students and give each group the following materials 

• an iPad,  

• a set of natural materials,  

• butchers paper,  

• play dough set 

• Lego set 

• markers 

 

Step 3: Ask students to decide which of the key messages on the whiteboard they would like to 

make into a video. Using the materials provided (not themselves as actors) and the video recording 

function on the iPad students are to work together as a team to create a short video that displays 

the chosen idea on health and neighbourhoods. Groups may decide to shoot the video in one 

sequence therefore no prior knowledge of iMovie is needed. Or students familiar with iMovie may 

use this in their video production. Students are to create the video using the materials provided and 

not using themselves as actors. 

Facilitators should move between the groups providing assistance and clarification as needed. 

Special attention should be paid to group dynamics and facilitators may decide to step in to ensure 

all voices in the group are heard. Facilitators are also to keep to the timing of this session and remind 

students at regular intervals of how much time they have left. Groups who finish early should then 

create a second movie based on another chosen key message. 
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Speech/Song 

Step 2: Form groups of 3-4 students and give each group a pen and butchers paper to plan and write 

out their speech/song. Ask students to decide which of the key messages on the whiteboard they 

would like to write give a speech/song about.  

Step 3: Students are to work together as a team to write a speech/song on their chosen message to 

be delivered at a later point in time (Facilitators are to liaise with local councils ahead of time to see 

if an appropriate audience can be provided to hear the students speech.) Student devices may be 

used if students have access to them and wish to do so. Students should ensure all group members 

get a chance to talk if they wish, and practice performing the speech/song. 

Poster 

Step 2: Form groups of 3-4 students and give each group the following materials 

• butchers paper for planning the poster 

• thin plywood 

• water-based paints, brushes and water 

• pens and pencils 

• one small tarpaulin 

Step 3: Ask students to decide which of the key messages on the whiteboard they would like to 

create a poster for, and where they would like to display the poster. Students are to work together 

as a team to create a poster on their chosen message (tarpaulin protects the floor). Facilitators 

should liaise with schools regarding appropriate locations to place student posters upon completion 

of the session. 

 

 

 

Step 4: 10 minutes before the end of the session bring everyone back together in a group sitting in a 

circle. Ask students to present their creations to the group. Facilitators may decide to prompt groups 

for explanation of why they chose to present things a certain way and what aspects mean to them. 

Facilitators should to take detailed notes of discussion points. 

Students should be thanked for their time and thoughtful participation. 

Research note: At the end of the day all dissemination items should be copied, photographed, etc. 

and uploaded onto the shared drive. Ownership of the items remains with the students and schools 

should be free to use them to communicate through their channels if students give verbal 

permission. A school contact email address should be noted so all video’s can be sent to the school 

contact for distribution. 
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Researcher Task 5: Researcher reflection  
Procedure:  Following the student session, preferably the following day. The facilitators individually 

sit in a quiet space and either write or audio/video record a journal entry for that day. This journal 

entry is to be free to capture top of mind thoughts and perspectives of the individual researchers 

who were involved as facilitators in the student session. 

 

Additionally, the questions by Fook and Gardener (2007) to aid critical reflective practice in research 

are to be used. These are: 

• What did I do? 

o What happened? 

o What worked? – and what does ‘worked’ mean? 

o What didn’t work – and what does that mean? 

• What were the different perspectives? What range of views were there about what 

worked and what didn’t? are there any missing perspectives? 

• How did I/others, influence the situation? 

o My and others’ perceptions 

o My/others’ assumptions and values 

o My/others’ presence and actions 

• What was my influence of power? 

• What does my experience imply about:  

o My theories of practice – espoused theory and theory in action 

o Other theory that I would find useful 

o Theories of practice that I would want to use 

o Theories of practice that other people use 

o New theory that I want to develop? 

• How can I try out my new theory? 

 

Reflection on group dynamics as described by Van Mechelen, Gielen, Laenen, & Zaman, 2014, 

including what occurred and how this may impact the findings could also be completed.  The journal 

entry is to be dated and saved on the shared drive, accessible only to researchers. No names or 

other identifying information of participants is to be included in the journal entry. 
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SESSION THREE: RESEARCHER REFLECTIONS AND SENSE MAKING 
 

Upon completion of Sessions 1 and 2 being undertaken at all schools across all study sites, all 

facilitators will get together for a sense making session. Ideally this will happen within 2 weeks of the 

final session 2.  

 

Prior to this session all facilitators are to have completed their own personal reflection exercises, 

entered all data into the shared drive and become familiar with the results of any school sessions 

they did not attended (all information will be available on the shared drive, clearly labelled and 

organised for this purpose). 

 

Dr Victoria Egli will most likely run the sense making session, as she will have been the lead 

facilitator at all sessions. In a step by step format the research questions of the project will be 

written on a white board and facilitators will attempt to answer them with pieces of evidence from 

the sessions, written on post it notes. 

 

Step 1. Is there evidence to answer the research questions? 

The research questions are: 

1. What does “health” mean to children? How do they define/describe health? 

2. What community and neighbourhood “assets” do children draw on to promote health (of 

themselves or others)? 

3. What are children’s requirements, priorities, and preferences for the design of their 

neighbourhoods? 

4. How can children inform the design of their neighbourhoods for optimal health (what 

processes exist, what are children’s preferences for communication, how can this be 

achieved)? 

5. How can researchers, practitioners, and policymakers work with children to support 

knowledge transfer, and ensure health promotion initiatives and research are appropriate 

and effective?  

 

Photographs may be taken of the whiteboard to help with writing up the analysis. 

 

Step 2. Did we achieve the aim? 

The aim of the research will be written on the white board and evidence will be placed on the white 

board using post it notes to determine if the aim of the research was achieved. 

 

The overarching research aim is: 

• To gather community-identified needs and strengths-based solutions for promoting child 

health and wellbeing in urban neighbourhood environments. 

 

Photographs may be taken of the whiteboard to help with writing up the analysis. 

 

(It is suggested that researchers take a quick break after this step.) 

 

Step 3. Strengths and Weaknesses 

A critical appraisal of the methods used to collect the data will be undertaken using the guide by 

Fook and Gardener (2007). Here the reflections of facilitators will be shared and analysed using a 

phenomenographic approach.  
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APPENDIX  
Extra games “fun only” not for research 
 

As these games can be quite loud, if the room allocated for the session is near adjoining classrooms 

and the noise is likely to impact their classes, facilitators should consider playing these games 

outside, perhaps in a grassy area away from other classrooms. Weather permitting.  

 

Charades:  

1. Divide the players into two teams, preferably of equal size.  

2. Divide the charades cards between the two teams.  

3. Select a neutral timekeeper/scorekeeper (facilitator).  

4. Students from each team are given a minute to do mimics so their team mates guess the 

word. Teams take it in turns.  

5. Keep track of the points earned by each player or team. The one with the most points at the 

end of the game wins. 

 

Chair-less Musical Chairs:  

1. Each child is given an A4 piece of paper and told to lay it on the floor. This will be the piece 

of paper (or chair) the child is to sit on when the music stops.  

2. Play music from the Boom speaker, stop it randomly and each time take away pieces of 

paper until there is a winner. 

 

Ankle Balloon Pop: 

1. Give everyone a balloon and a piece of yarn. Have them blow up the balloon and tie it to 

their ankle. Then announce that they are to try to stomp out other people's balloons while 

keeping their own safe. 

2. Last person with a blown-up balloon wins. 
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Neighbourhood Bingo 
Find a different person to sign their name in each box, when you have all boxes filled in, call out “BINGO” 

I was born in 

another city 

 

 

 

I ate vegetables 

for dinner last 

night 

 

 

I like to draw 

and paint 

 

 

 

I sometimes play 

basketball in the 

park 

 

 

I have 3 or 

more siblings 

 

 

 

I play video 

games every 

day 

I rode my 

bike/scooter to 

school today 

 

 

I like to sing in 

the shower/bath 

When I am sick 

I go to the 

doctor 

 

My 

grandparent/s 

like to go for 

walks 

 

I sometimes 

don’t eat 

breakfast 

 

 

I know the 

names of the 

people who live 

next door to me 

 

 

My mum/dad 

plays a team 

sport 

 

 

 

I eat dinner 

with my family 

at the table 

 

 

I like playing 

soccer with my 

friends 

 

 

I like to relax 

with a good 

book 

 

 

I went to the 

library last 

week 

 

I was late to 

class this week 

 

 

My best friend 

lives near me 

 

I like to climb 

trees 

 

 

 

I took my dog 

for a walk on 

the weekend 

 

 

I usually wake 

up feeling tired 

and sleepy 

 

My favourite 

food is 

chocolate 

Traffic by my 

house is 

dangerous 
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